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The relevance of the study is determined by the transformation of contemporary school
education amid globalisation, internationalisation, and the increasing role of foreign-language
communication in the educational process. Modern schools are gradually reconsidering the
educational potential of physical infrastructure, viewing it not only as a technical component of the
learning process but also as an active pedagogical instrument influencing students’ communicative
behaviour, motivation, creativity, and intercultural interaction. In this context, special attention is paid
to art spaces as multifunctional educational environments capable of stimulating foreign-language
communication through visual culture, collaborative creativity, informal interaction, and emotionally
engaging educational practices. The study focuses on the experiences of China, Japan, the United
States, and France, where art spaces encourage students’ foreign-language interaction both during
classroom activities and beyond formal lessons. The conceptual foundations of communicative
educational environments, art-oriented pedagogy, and spatial approaches to foreign-language
education are outlined.

The methodological basis of the study includes comparative pedagogical analysis, synthesis,
systematisation, and interpretation of international educational practices. The research draws on an
analysis of scholarly publications, educational concepts, school design strategies, and practical cases
involving the implementation of communicative art spaces in educational institutions abroad.

The results demonstrate that foreign education systems actively use school art spaces to intensify
students’ communicative activity. In China, art-integrated educational environments are associated with
collective creative practices and a culture of visual communication. Japanese schools emphasise
harmony, aesthetics, shared responsibility, and interactive cultural spaces that support communicative
behaviour. In the United States, flexible creative zones, open libraries, media studios, and multicultural
artistic environments support inclusive communication and project-based foreign-language learning.
French schools actively employ cultural and aesthetic environments to develop a culture of discussion,
creativity, and linguistic interaction.

The authors’ analysis confirms that the effectiveness of communicative art spaces depends on
the integration of pedagogical goals, school design, cultural context, and educational strategies.
International experience demonstrates a transition from traditional classroom-centred language
instruction towards holistic educational ecosystems in which communication becomes a natural
component of students’ everyday school life. The study’s practical significance lies in the possibility
of adapting international approaches to modernise school educational environments in other national
education systems.

Keywords: music space; visual space; compulsory education; functional school space;
People’s Republic of China; Japan; France; United States; communicative activity.
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®OPMYBAHHA KOMYHIKATUBHOIO WKJIbHOIO
CEPEAOBULIA HA OCHOBI APT-NMPOCTOPY 3AKIIALQY OCBITM:
3APYBIDKHUM AoocBIa

OneHa 3AIrQAMN, Mo6oe KANALWIHUK, Ava NEBYEHKO

AKTYyallbHICTh JIOCIIIJDKEHHS 3yMOBJIEHA TpaHC(OpMAIli€l0 CydacHOi IIKiJIbHOI OCBITH B
yMoBax Tjo0anizauii, IHTepHaLiOHATI3alil Ta 3pOCTaHHSA pOJi IHIIOMOBHOI KOMYHIKAIlil B
ocBiTHhOMY miporieci. Cy4acHi MIKOJIU MOCTYIIOBO MEPEOCMUCTIOIOTh OCBITHIN MOTEHIaN (Hi3uIHOT
1HOPACTPYKTYpH HE JIMIIEC SK TEXHIYHOI CKJIAJOBOI HABYAJIBHOTO IpOLECY, a W SK aKTUBHOIO
MeJIaroriyHOro0 1HCTPYMEHTY, 1110 BITMBA€ HA KOMYHIKAaTHBHY MOBEIIHKY Y4HIB, iXHIO MOTHBAIIIIO,
KpPEaTUBHICTh T4 MIXKKYJITYPHY B3a€MOJII0. Y IbOMY KOHTEKCTi 0COOJIMBA yBara NpuAISETbCS apT-
pocTopam K 0araToQyHKITIOHATFHUM OCBITHIM CEPEIOBHINAM, 3JaTHUM CTUMYJIIOBATH 1HIIOMOBHY
KOMYHIKaIlll0 4epe3 Bi3yalbHY KYJIbTYpPY, KOJEKTUBHY TBOPYICTh, He(OpMalbHY B3a€MOJII0 Ta
EMOIIIHO 3aiy4yeHl OCBITHI mpakTuku. JlocmipkeHHs 3ocepemxkeHe Ha nocBiai Kuraro, Smnosii,
Benuxkoi bpuranii Ta ®@paniii, 1e apT-mpocTopu BUKOPUCTOBYIOTHCS K IHCTPYMEHTH 320XOYCHHS
IHIITOMOBHOI B3a€MOJII1 YYHIB SIK TIiJl YaCc HaBUYAJIbHUX 3aHATh, TaK 1 1M03a MexaMu (HOPMaIBHOTO
HaBuaHHS. OKpeCIeHO KOHILENTYyaldbHI 3acaid KOMYHIKaTUBHHMX OCBITHIX CEpeloBHIL, apT-
OpIEHTOBAHOI MEJArOT1KK Ta MPOCTOPOBUX IMTIIXOAIB B IHIIIOMOBHIHN OCBITI.

MeTo10/I0TiYHy OCHOBY JOCTIPKEHHSI CTAaHOBIIATH MOPIBHSUIBHO-TICIATOTIYHUAN aHAaTi3,
CHUHTE3, CHCTEMaTH3allii Ta IHTEprpeTalis MDKHApPOJHUX OCBITHIX TNpakTUK. JlocmimkeHHs
IPYHTYETbCS Ha aHaJIi31 HAyKOBHUX MyOuIiKaliid, OCBITHIX KOHLEMIIIH, CTpaTeriid MKIIBHOTO AU3alHy
Ta TPAKTUYHUX KEWCIB YMPOBA/DKEHHS KOMYHIKATMBHUX apT-TMIPOCTOPIB Yy 3akKiagax OCBITH
3apyOKHUX KpaiH.

Pesynbrati JOCHiDKEHHS JIEMOHCTPYIOTh, IO 3apyODKHI OCBITHI CHCTEMH AaKTHBHO
BUKOPHUCTOBYIOTh WIKUIbHI apT-MIPOCTOPH SK 1HCTPYMEHTH IHTEHCH]IKaIii KOMYHIKaTUBHOI
nismpHOCTI yuHIB. Y Kwutai apT-iHTerpoBaHi OCBITHI CEpEIOBHUINA IOB’s3aHI 3 KOJICKTHBHUMH
TBOPYMMH MPAKTHKAMH Ta KYJIbTYPOIO Bi3yaJbHOI KOMYHiKalii. SIMOHCHKI IIKOJIN aKLIEHTYIOTh yBary
Ha TapMOHIi, €CTETHIll, KOJICKTUBHIN BiJAMOBIAAIBHOCTI Ta IHTEPAKTUBHUX KYJIBTYPHUX MPOCTOPAX,
0 MiATPUMYIOTh KOMYHIKaTUBHY MoBeniHKy yuHiB. Y CIIA g migTPUMKH 1HKIFO3UBHOI
KOMYHIKaIli Ta TPOEKTHO-OPIEHTOBAHOTO I1HIIIOMOBHOTO HAaBYAaHHS BHKOPHUCTOBYIOTHCS THYUKI
TBOPYI 30HH, BIAKPUTI 010JI10TEKH, MeaiacTy i Ta MyJIbTUKYJIBTYPHI MUCTELIbKI CepeJOBUIIA, TOAI
K (paHITy3bKi KON aKTHBHO BUKOPUCTOBYIOTH KYJIBTYPHO-E€CTETHYHI CEPEIOBUINA JJIsi PO3BUTKY
JMCKYCIHHOI KyJIbTYpH, KPEaTUBHOCTI Ta MOBJICHHEBOT B3a€MOJII.

[IpoBeneHunii aBTOpamMu aHai3 MIATBEPIKYE, MO €(HEKTUBHICTh KOMYHIKATHBHUX apT-
MPOCTOPIB 3AJIEKUTh BiJ I1HTErpamii MeJaroriyHuX IMiied, IMKUIBHOTO Au3aiiHy, KyJIbTYPHOTO
KOHTEKCTY Ta OCBITHIX cTpaTerii. MiXHapoIHUN AOCBIA JEMOHCTPYE MEpexi Bia TpaaHI[iHHOTO
KJIACHO-YPOYHOTO HaBYaHHS MOB [0 LUTICHMX OCBITHIX €KOCHCTEM, y SIKMX KOMYHIKallisf CTa€e
MPUPOJHOIO  CKJIAIOBOI0 TMOBCSIKACHHOTO IIKUTBHOTO JKUTTS Y4HiB. [IpakThyHe 3Ha4YeHHS
JOCTIKEHHS TIOJISITae Y MOKIIMBOCTI a/IanTallii MiXKHapOIHUX MiIXO0/iB 10 MOACPHI3aIil IKITFHOTO
OCBITHBOT'O CEPE/IOBHIIA B IHIIUX HAI[IOHATHPHUX CUCTEMAaX OCBITH.

KarouoBi cjioBa: My3uuHuid MPOCTip; Bi3yalbHUHM NMPOCTIp; 3aKiaan 000B’SI3KOBOI OCBITH /
mikosna; pyukionanbauid npoctip mkonn; KHP / Kurait; SInonis; @panmis; CIIA; komyHiKaTHBHA
TUSIBHICTE.

General statement of the problem and its connection with important

scientific or practical tasks. The transformation of contemporary education under
conditions of globalisation, digitalisation, and increasing intercultural interaction has
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significantly intensified the role of communicative competence in the educational
process. In modern school systems, foreign language communication is no longer
considered exclusively a component of language classes but is increasingly interpreted
as an integral part of students’ everyday educational experience. This tendency has
stimulated growing scientific and practical interest in the formation of communicative
educational environments capable of encouraging spontaneous interaction,
collaborative learning, creativity, and intercultural dialogue. In this context, special
importance is attached to the educational potential of school infrastructure and,
particularly, to the use of art spaces as pedagogically organised environments that
support students’ communicative activity.

The relevance of the problem stems from the need to reconsider traditional
approaches to school design and educational organisation. Contemporary international
educational practice demonstrates a gradual transition from standardised classroom-
centred instruction towards flexible educational ecosystems in which architecture,
visual culture, artistic expression, and spatial organisation actively contribute to the
learning process. Art spaces are increasingly integrated into school environments as
multifunctional zones that combine educational, communicative, aesthetic, and social
functions (Loh, 2026). Such spaces contribute to students’ communicative confidence,
emotional engagement, intercultural awareness, and motivation to use foreign
languages in authentic situations.

The scientific significance of this problem lies in the need to conceptualise the
relationship between educational environment design, art-oriented pedagogy, and
communicative activity in school education. Despite the growing number of studies
devoted to educational spaces and communicative competence, the use of art spaces
specifically as instruments for stimulating foreign-language interaction among school
students remains insufficiently systematised within comparative pedagogical research.
An analysis of international experience makes it possible to identify both universal and
nationally specific approaches to organising communicative educational environments.

The practical significance of the study is connected with the possibility of adapting
effective foreign practices to the modernisation of school educational environments in
other countries. The experience of the United States, China, Japan, and France
demonstrates different models of integrating art spaces into educational infrastructure
through media laboratories, interactive galleries, multicultural creative zones,
collaborative artistic projects, visual communication systems, and flexible learning
environments. The study of such practices contributes to the development of modern
pedagogical strategies aimed at strengthening communicative activity, intercultural
interaction, and student-centred approaches in school foreign language education.

The analysis of recent research and publications. The problem of designing
communicative school environments through art spaces belongs to the category of
complex interdisciplinary pedagogical issues that combine educational environment
studies, communicative pedagogy, foreign language education, school architecture,
aesthetic education, and intercultural communication. Due to the multidimensional
nature of the topic, it appears difficult to identify scientific works devoted directly and
exclusively to the phenomenon of designing communicative school environments
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through art spaces within compulsory education. Therefore, the analysis of recent
research and publications in this article is based on an integrative approach that
examines the separate components of the investigated problem and their representation
in contemporary scientific discourse.

One important group of studies investigates educational environments and
school infrastructure as pedagogical instruments influencing students’ engagement,
communication, and learning outcomes. Researchers analyse the influence of built
learning spaces and flexible educational environments on students’ creativity,
collaboration, motivation, and educational interaction (Blackmore et al., 2011;
Richardson & Mishra, 2018), confirming that school design can significantly affect
communicative practices and students’ participation in learning (Kalogeratos et al.,
2023; Norton et al., 2024).

Another important area of research concerns the development of communicative
competence, intercultural interaction, and foreign-language communication in school
education. Studies in this area examine communicative and intercultural approaches to
foreign-language education, emphasising the importance of emotionally engaging and
culturally enriched learning environments (Schat et al., 2023; Thornhill-Miller et al.,
2023; Li et al., 2023). The development of foreign-language education in different
national systems has also been analysed by Wang Shouren (Wang, 2024) in relation to
China and by Etsuko Shimo (Shimo, 2022) in relation to Japan’s foreign-language
education policy.

A separate group of publications addresses the aesthetic and artistic dimensions
of school education. In exploring the pedagogical role of arts education, arts
integration, music activities, and creative practices in school environments, researchers
demonstrate that artistic activities may function not only as components of aesthetic
education but also as instruments for communication, collaboration, emotional
development, and intercultural interaction (Bonnéry & Deslyper, 2020; Ye, 2022;
Gazzano, 2024; Zhu, 2021; Kotova, 2025).

Thus, the analysis of recent scientific literature demonstrates considerable
scholarly interest in separate aspects of the investigated problem, including
communicative learning environments, creative school spaces, foreign language
communication, aesthetic education, and compulsory schooling systems. However,
despite the growing number of related studies, the issue of presenting international
practices of designing communicative school environments through art spaces as an
integrated pedagogical phenomenon remains insufficiently researched.

Presentation of the main research material. The problem of designing
communicative school environments through art spaces should be considered within the
broader transformation of modern pedagogical thought, where the educational
environment is increasingly interpreted not as a passive background for instruction but as
an active pedagogical construct capable of shaping students’ communication patterns,
social behaviour, emotional involvement, and learning motivation. Contemporary
pedagogical science increasingly emphasises that communication skills, intercultural
interaction, creativity, and collaborative practices cannot be effectively developed
exclusively through traditional classroom instruction. This has led to the emergence of
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new educational concepts that reconsider the pedagogical role of school space and artistic
environments in compulsory education (Blackmore et al., 2011). One of the conceptual
foundations connected with this problem is the theory of “learning environments” which
interprets school infrastructure as a multidimensional educational ecosystem influencing
cognitive and social development (Barroso & Dias, 2023). Another important approach is
communicative pedagogy, according to which educational communication should extend
beyond formal lesson structures and become integrated into students’ everyday school
experience (Schat et al., 2023). The development of art-oriented pedagogy additionally
highlights the role of artistic expression, visual communication, aesthetic interaction, and
collaborative creativity in forming communicative competence. Closely related to this is
the concept of flexible educational spaces, which promotes adaptive school environments
capable of supporting teamwork, project-based learning, intercultural dialogue, and
emotionally comfortable interaction among students (Kalogeratos et al., 2023).
Furthermore, modern humanistic and student-centred educational theories increasingly
stress the importance of emotionally engaging educational environments that stimulate
students’ initiative and spontaneous participation in communication (Norton et al., 2024).

Taken together, these approaches make it possible to present contemporary ideas
about the role of art spaces in the communicative environment of a modern school
(Figure 1).

Visual
Communication

Project- Foreign

Based Language
Learning Interaction

School Art Space
as a communicative
educational
ecosystem

Intercultural
Collaborative Dialogue

creativity

Emotional
Engagement

Figure 1: Art space as a communicative educational ecosystem
Source: created by the authors based on Blackmore et al. (2011), Barroso and Dias (2023),
Schat et al. (2023), Kalogeratos et al. (2023), and Norton et al. (2024).

105



3acobu Has4anbHOI ma Haykoeo-0ocnliOHoi po6omu, 2026, eun. 66
ISSN: 2312-1548 (Print), ISSN 2312-8801 (Online)

Despite the common global tendency towards communicative and student-
centred education, different countries solve the problem of organising communicative
school environments through art spaces in different ways, depending on cultural
traditions, educational priorities, social values, and national pedagogical models. The
article specifically focuses on schools of compulsory education because this
educational stage represents the most intensive period of communicative socialisation
and personality formation. It is during compulsory education that students develop
stable communicative habits, interaction patterns, emotional responsiveness, and
attitudes towards cooperation and intercultural dialogue. At this stage, the educational
environment exerts particularly strong influence on behavioural and communicative
development, making the organisation of communicative art spaces especially
pedagogically significant. Therefore, the study of international practices implemented
precisely within compulsory education allows identifying the most effective
educational and spatial approaches for fostering students’ communicative activity.

The system of compulsory education in the United States is characterised by
diversity, flexibility, and a strong orientation towards student-centred learning.
Compulsory schooling generally includes elementary school, middle school, and part
of secondary education, depending on state legislation. In most states, compulsory
education begins between the ages of five and seven and continues until the age of
sixteen to eighteen. Basic compulsory education is usually divided into elementary
education (Grades K-5 or K-6), middle school education (Grades 6—8), and high school
education (Grades 9-12). Public schools constitute the dominant form of compulsory
education and operate according to state educational standards while simultaneously
maintaining significant autonomy in curriculum design, school infrastructure
organisation, and educational innovation (Grimes, 2024).

Within the framework of compulsory education, increasing attention is devoted
to the development of communicative competence, intercultural awareness,
collaborative learning skills, and students’ social interaction. Foreign language
learning occupies an important place in this process, particularly in middle and
secondary school education. Spanish remains the most commonly studied foreign
language in American schools due to demographic, cultural, and economic factors, as
well as the large Spanish-speaking population within the country. French is
traditionally the second most widespread foreign language in compulsory education,
especially in academically oriented schools. German, Chinese, Japanese, and Latin are
also offered in many educational institutions depending on regional priorities and
school specialisation. During the last decade, the growing geopolitical and economic
importance of East Asia has contributed to increased interest in Chinese language
education in American schools (Office of Communications and Outreach, 2026).
Foreign language instruction in the United States increasingly emphasises practical
communication, intercultural interaction, collaborative projects, and authentic
language use rather than exclusively grammatical competence.

One of the characteristic features of contemporary American compulsory
education is the active use of creative and artistic school spaces as instruments for
stimulating communicative activity among students. Educational infrastructure is

106



Zagday O., Kalashnyk L., Levchenko Y. International practices
of designing communicative school environment through art space

frequently designed according to the principles of flexible learning environments,
where physical space itself supports communication, collaboration, creativity, and
emotional engagement. School art spaces are no longer limited exclusively to
traditional art classrooms; instead, they are integrated into broader communicative
educational ecosystems that include media laboratories, collaborative studios, open
libraries, theatre spaces, music zones, creative corridors, exhibition areas, and
multifunctional common spaces. In many American schools, visual communication
becomes an important pedagogical mechanism for encouraging interaction
(Richardson & Mishra, 2018). Hallways, school libraries, and common areas often
function as interactive exhibition spaces where students present multilingual projects,
visual storytelling assignments, cultural displays, and collaborative artistic works
connected with foreign language learning. Such environments stimulate spontaneous
communication among students and encourage the practical use of foreign languages
beyond formal classroom instruction. For example, language-learning corners
decorated with cultural symbols, posters, and interactive media materials related to
Spanish-speaking, French-speaking, or Chinese-speaking cultures create immersive
communicative atmospheres within the school environment.

Project-based learning also significantly influences the organisation of
communicative art spaces in American schools. Students frequently participate in
interdisciplinary projects that combine foreign language learning with visual arts,
drama, digital media, music, and performance activities. School theatres and
performance spaces are widely used for staging multilingual plays, cultural festivals,
debates, role-playing activities, and artistic presentations that encourage
communicative confidence and authentic language interaction. Through such practices,
students develop not only linguistic competence but also public speaking skills,
intercultural sensitivity, teamwork abilities, and emotional expressiveness (Thornhill-
Miller et al., 2023).

Another important tendency involves the integration of media and digital art
spaces into communicative educational environments. Many American schools
establish media centres equipped with digital technologies, video production tools,
podcast studios, and interactive presentation spaces where students create multimedia
projects in foreign languages. These practices reflect the influence of media literacy
pedagogy and contemporary communication-oriented educational approaches
(Grimes, 2024). Students become active participants in communicative production
rather than passive recipients of educational content. The American approach to
communicative art spaces in compulsory education is also closely connected with
multiculturalism and inclusion. Since American schools operate within highly diverse
social and cultural contexts, art spaces frequently serve as platforms for intercultural
dialogue and 1identity expression. Cultural weeks, multilingual exhibitions,
collaborative murals, artistic workshops, and student-designed communication zones
help create emotionally supportive educational environments that encourage
interaction among students from different linguistic and cultural backgrounds.

Compulsory education in Japan includes six years of elementary school
(shogakko) and three years of lower secondary school (chiigakkd), covering the ages
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from approximately six to fifteen years. This stage of education is officially guaranteed
by the state and is considered one of the key foundations of Japanese society. Japanese
compulsory schools traditionally focus not only on academic achievement but also on
the formation of discipline, cooperation, responsibility, communication culture, and
harmonious social interaction (Japan Education System, 2026). Consequently, the
educational environment itself is regarded as an important pedagogical instrument
influencing students’ behavioural and communicative development.

Within compulsory education, foreign language learning has gradually acquired
increasing importance due to globalization, international cooperation, tourism
development, and Japan’s participation in global economic and cultural processes.
English 1s the dominant foreign language taught in Japanese schools and functions as
the principal international communication language within the educational system.
Since recent educational reforms introduced by the Ministry of Education, Culture,
Sports, Science and Technology, English instruction has begun at earlier stages of
elementary education and now emphasises practical communication rather than
exclusively grammatical knowledge. Foreign language education in Japan increasingly
focuses on communicative competence, intercultural understanding, collaborative
learning, and students’ confidence in authentic interaction. In some schools,
particularly internationally oriented institutions, students may additionally study
Chinese, Korean, French, or German; however, English remains overwhelmingly
predominant within compulsory education (Shimo, 2022).

One of the distinctive features of Japanese compulsory schools is the careful
organisation of educational space according to principles of harmony, aesthetics,
emotional comfort, and collective interaction. Japanese educational culture
traditionally attributes significant importance to the visual and emotional qualities of
school environments. Consequently, creative and art spaces within schools are actively
used not only for artistic education but also as mechanisms for strengthening
communicative activity, social cooperation, and students’ emotional involvement in
the educational process. In Japanese schools, communicative educational
environments are often formed through the integration of visual and musical spaces,
cultural activities, collective artistic projects, and multifunctional common spaces.
Hallways, school entrances, stairways, libraries, and open school zones frequently
display students’ artistic works, multilingual posters, calligraphy exhibitions, seasonal
decorations, and collaborative creative projects. Such visual environments contribute
to the development of communication culture and create emotionally engaging spaces
that stimulate interaction among students. Foreign language communication is often
naturally incorporated into these artistic displays through bilingual presentations,
English-language cultural materials, thematic exhibitions, and visual storytelling
activities connected with international cultures (Allen, 2021).

An important role in Japanese schools is also played by collective artistic
practices that encourage communication through cooperation. Students frequently
participate in group-based projects involving music, theatre, crafts, visual arts, and
school festivals (bunkasai). School cultural festivals represent one of the most
significant forms of communicative and artistic activity in compulsory education.

108



Zagday O., Kalashnyk L., Levchenko Y. International practices
of designing communicative school environment through art space

During these events, students collaboratively prepare performances, exhibitions,
multilingual presentations, cultural demonstrations, and interactive activities that
frequently involve the practical use of English and intercultural communication skills.
Such projects strengthen students’ communicative confidence while simultaneously
developing teamwork, responsibility, creativity, and public interaction abilities.
Japanese schools also actively use music and performance spaces to support
communicative development. Choir activities, theatrical performances, storytelling
events, and collaborative musical practices contribute to verbal expression, emotional
openness, and interaction within student groups (Gazzano, 2024). The integration of
artistic expression into everyday school life reflects broader Japanese pedagogical
principles emphasising harmony between intellectual, emotional, aesthetic, and social
development. Another characteristic feature of Japanese school environments is the
emphasis on flexibility and multi-functionality of educational spaces. Traditional rigid
classroom structures are increasingly complemented by open communication zones,
collaborative learning areas, reading corners, and interactive spaces designed to
support discussion, creativity, and peer interaction. Such environments are particularly
important for communicative foreign language learning, as they create psychologically
comfortable conditions for students who may initially experience hesitation in verbal
interaction (Ye, 2022).

The Japanese approach to designing communicative school environments
through art spaces demonstrates that educational communication can be effectively
strengthened through aesthetics, collective creativity, emotional comfort, and
culturally integrated spatial organisation. Within compulsory education, these
approaches help transform communication from a formal academic requirement into a
natural element of students’ everyday school experience. Consequently, Japanese
schools illustrate how artistic and spatial educational solutions may contribute
simultaneously to communicative competence formation, intercultural awareness,
collaborative interaction, and students’ holistic personal development.

The French compulsory education system has a strongly state-regulated
structure, places considerable emphasis on cultural education, and has a long tradition
of integrating aesthetic and civic values into the educational process. Compulsory
education in France currently covers children from the age of three to sixteen,
following reforms that extended compulsory schooling to preschool education. The
system includes €cole maternelle (preschool education), école €lémentaire (primary
school), and collége (lower secondary school) (Mandavkar, 2022). Together, these
stages form the foundation of basic education and play a central role in students’
socialisation, communicative development, and cultural formation. French educational
policy traditionally regards school not only as a place of academic instruction but also
as a cultural environment responsible for fostering -citizenship, a culture of
communication, aesthetic sensitivity, and social cohesion. One distinctive
characteristic of French compulsory education is the close relationship among
communication, culture, and aesthetics within school environments. French schools
actively use creative and art-oriented spaces to support communicative development
and intercultural dialogue. Cultural education occupies a central place in national
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educational policy, which explains the considerable attention devoted to the aesthetic
organisation of school environments and students’ participation in artistic activities
(Courtioux & Maury, 2020).

Foreign language learning occupies an important place within French
compulsory education. English is the dominant foreign language taught in French
schools and is usually introduced during primary education. Due to globalization,
international communication, and economic integration, English has become the
principal language of intercultural communication within the French educational
system. Spanish and German are also widely studied as second foreign languages,
particularly during collége education. In some regions and specialised educational
institutions, Italian, Chinese, Arabic, and other languages may also be offered
depending on cultural and regional priorities. Contemporary French foreign language
pedagogy increasingly emphasises communicative competence, intercultural
awareness, collaborative learning, and authentic language interaction rather than
traditional memorisation-based instruction. As a result, educational institutions
actively seek pedagogical and spatial methods capable of supporting students’
communicative activity in natural and emotionally engaging contexts.

In French schools, art spaces are often integrated into everyday educational life
rather than functioning as isolated zones for artistic instruction only. School corridors,
libraries, courtyards, exhibition areas, and multifunctional halls frequently become
communicative environments where students interact through visual -culture,
collaborative artistic projects, performances, and multilingual presentations. Artistic
displays connected with literature, theatre, music, cinema, and international cultures
are widely used to stimulate students’ communicative interest and foreign language
interaction. Such environments create emotionally rich educational atmospheres that
encourage students to express ideas, discuss cultural topics, and participate in
collaborative communication (Li et al., 2023). Particular importance in French
compulsory education is attached to the combination of musical and visual spaces
through theatrical and performative practices. School theatres, drama clubs, and
performance spaces are actively used to develop students’ oral communication skills
in foreign languages. Students frequently participate in multilingual performances,
role-playing activities, debates, and artistic presentations that combine linguistic
practice with emotional and creative expression. Through theatrical communication,
students gain confidence in public speaking, improve pronunciation and spontaneous
speech skills, and develop intercultural understanding. French pedagogical tradition
considers artistic expression an important mechanism for overcoming communicative
barriers and supporting students’ personal involvement in learning (Bonnéry &
Deslyper, 2020).

Another important aspect involves the use of visual communication within
school infrastructure. Educational spaces often contain multilingual posters, interactive
cultural exhibitions, artistic installations, and student-created visual projects dedicated
to different countries and cultures. Such practices support the development of
intercultural competence and encourage students to perceive foreign languages as
living instruments of communication connected with culture, identity, and creativity.
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In many schools, libraries and media centres are transformed into flexible
communicative zones combining reading spaces, digital technologies, collaborative
learning areas, and cultural exhibitions. French schools also actively cooperate with
museums, cultural institutions, theatres, and local artistic communities. Educational
projects connected with cinema, photography, architecture, and contemporary art are
integrated into school communication practices and often involve foreign language
components (Acquiring cultural and creative..., 2026). Such interdisciplinary
approaches strengthen students’ communicative motivation and connect language
learning with real cultural experience.

The system of compulsory education in the People’s Republic of China
occupies a central place within national educational policy and is regarded as an
important mechanism for social development, cultural formation, and national
modernisation. According to the Law of the People’s Republic of China on
Compulsory Education, compulsory schooling covers nine years and includes six years
of primary education and three years of lower secondary education. The system is state-
regulated and aimed at ensuring equal access to basic education, civic formation, moral
development, and the acquisition of fundamental academic and communicative
competencies (Sun, 2022). Contemporary Chinese educational reforms increasingly
emphasise creativity, intercultural awareness, practical communication skills, and the
formation of innovative human capital capable of functioning within a globalised
environment.

Foreign language education represents an important component of compulsory
schooling in China. English is the dominant foreign language taught in Chinese schools
and is introduced from the primary education stage in most urban educational
institutions. The importance of English language learning is connected with
international economic cooperation, scientific development, technological
modernisation, and China’s integration into global educational and professional
systems. In addition to English, some schools (particularly specialised or
internationally oriented institutions) may also offer Japanese, Russian, French,
German, Korean, or other foreign languages depending on regional priorities and
educational programmes. However, English remains the principal foreign language
within compulsory education and serves as a key instrument of intercultural
communication and academic mobility (Wang, 2024).

In recent decades, Chinese educational policy has gradually shifted from
examination-oriented language instruction towards communicative and competency-
based approaches. This transformation has encouraged schools to search for new
pedagogical and spatial methods capable of stimulating students’ communicative activity,
collaborative interaction, and practical use of foreign languages. Within this context,
school art spaces increasingly function as important educational instruments that support
communication, creativity, emotional engagement, and intercultural learning (Kotova,
2025). Chinese schools providing compulsory education actively integrate artistic and
visual elements into school infrastructure in order to create educational environments that
combine aesthetic influence with pedagogical functionality. School spaces are frequently
designed according to principles of harmony, collective identity, visual symbolism, and

111



3acobu Has4anbHOI ma Haykoeo-0ocnliOHoi po6omu, 2026, eun. 66
ISSN: 2312-1548 (Print), ISSN 2312-8801 (Online)

cultural representation. Art spaces in Chinese schools are not limited to traditional art
classrooms but often include multifunctional cultural corridors, open exhibition zones,
thematic communication areas, calligraphy spaces, music and performance rooms, digital
creativity laboratories, and collaborative project environments.

Visual communication occupies a particularly important role in Chinese school
environments. School walls, corridors, and common spaces often contain multilingual
posters, inspirational cultural quotations, student-created artistic works, and thematic
visual installations connected with Chinese and international culture. Such visual
environments help immerse students in communicative contexts and support the
practical integration of foreign language vocabulary into everyday educational life.
English-language signs, international cultural displays, and artistic presentations
related to global traditions are widely used to normalise foreign language
communication beyond formal lessons. Collective artistic practices also represent a
characteristic feature of Chinese compulsory education. Educational institutions
frequently organise collaborative creative projects where students prepare exhibitions,
performances, thematic festivals, and intercultural presentations using foreign
languages as instruments of communication (Zhu, 2021). School festivals dedicated to
international cultures, English-language weeks, theatrical performances, music events,
and public speaking competitions encourage students to practice communicative
interaction in emotionally engaging and socially significant contexts. Such practices
correspond with broader Chinese educational goals connected with collective
participation, social harmony, and moral education.

Another important tendency involves the integration of digital technologies and
media art into communicative educational environments. Many contemporary Chinese
schools establish multimedia zones and smart educational spaces where students create
digital presentations, video projects, visual storytelling products, and interactive
exhibitions in foreign languages (Zhang et al., 2025). These practices reflect China’s
broader strategy of educational digitalisation and innovation-oriented development.
Through media creativity and collaborative digital communication, students develop
both foreign language competence and technological literacy. Chinese educational
culture also places considerable emphasis on the emotional and aesthetic atmosphere
of school environments. Educational spaces are frequently designed to promote order,
concentration, cooperation, and collective responsibility. Artistic decoration, natural
elements, symbolic colours, and culturally meaningful visual compositions contribute
to creating emotionally supportive environments that encourage respectful
communication and collaborative interaction among students.

The analysis conducted for this study enabled the authors to identify the types of
art spaces used in international educational practice and the corresponding forms of
foreign-language activity among school students, as presented in Table 1.
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Table 1

Types of art spaces and corresponding forms of foreign-language activity
among school students in international educational practice

Countries
where the type
is dominant

Main forms of art space

Influence on the formation of students’
communicative activity

USA, Canada, |Media studios, open libraries, Stimulate the practical use of a foreign
Australia digital laboratories, multimedia |language through multimedia content, video
zones, spaces for podcasts, video | presentations, podcasts and digital
projects and presentations storytelling; develop public speaking,
teamwork and communication skills in real-
life contexts.
USA, France, | Theatre spaces, stages, drama Develop oral speech, pronunciation,

Great Britain

rooms, assembly halls, spaces
for role play and performative
practices

spontaneous verbal response, emotional
expressiveness and communicative
confidence through performances, debates,
role plays, dramatisations and intercultural
presentations.

China, Japan,
France

Visual corridors, school
galleries, exhibition zones, walls
with students’ works, thematic
art installations

Create a permanent visual-communicative
environment in which a foreign language is
used not only during lessons but also in
everyday school space; activate description,
explanation, discussion, presentation and
interpretation of visual materials.

China, Japan,
South Korea

Collective creative spaces,
workshops, zones for joint
artistic projects, festival and
cultural spaces

Support group foreign-language interaction
through exhibitions, festivals, cultural weeks,
collective posters and creative presentations;
develop cooperation, negotiation, role
distribution and team communication skills.

France, Italy,
Spain

Cultural-aesthetic spaces, school
museums, art corners, heritage
interaction spaces, literary and
artistic zones

Promote discussion culture, argumentation,
description of cultural phenomena and
interpretation of artistic objects; combine
foreign-language learning with cultural
education and intercultural competence
formation.

Japan, Finland,
Sweden

Harmonised aesthetic spaces,
calm communication zones,
reading corners, spaces for
informal interaction

Create psychologically comfortable
conditions for foreign-language
communication, reduce fear of mistakes, and
support dialogue, attentive listening, pair
work and group interaction.
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Continued from Table 1

China, Japan

cultural weeks, celebrations,
fairs and public presentations

China, Smart classrooms, digital art Activate foreign-language activity through

Singapore, spaces, interactive screens, interactive presentations, digital exhibitions,

South Korea visual modelling zones, spaces | virtual tours and commentary on visual

for Al and AR/VR projects models; combine linguistic, digital and

creative competencies.

USA, Canada, | Multicultural art zones, cultural | Develop intercultural communication,

Great Britain, | corners, identity spaces, tolerance and readiness for dialogue;

Australia exhibitions of world cultures encourage students to present their own
culture in a foreign language, compare
cultural practices and interact with
representatives of different linguistic and
cultural groups.

France, USA, | School festival spaces, zones for | Provide natural situations for foreign-

language communication beyond the formal
lesson; support the transition from classroom
language exercises to authentic
communicative actions: presenting,
explaining, inviting, discussing and public
speaking.

China, France,
Japan, USA

Integrated project-based art
spaces combining visual arts,
music, theatre, digital
technologies and language
learning

Form a holistic communicative school
ecosystem in which a foreign language
becomes a means of creative, research-based,
cultural and social interaction; support
motivation, creativity, communicative

confidence and intercultural openness.

Source: created by the authors based on Barroso and Dias (2023), Blackmore et al. (2011),
Bonnéry and Deslyper (2020), Gazzano (2024), Kalogeratos et al. (2023), Kotova (2025),
Norton et al. (2024), Richardson and Mishra (2018), Schat et al. (2023),
Thornhill-Miller et al. (2023), and Ye (2022).

In contemporary schools, the art space is no longer only a place for aesthetic
education or the display of students’ creative works. It functions as a multifunctional
pedagogical environment in which language practice, intercultural interaction,
collective creativity, digital communication and emotionally engaged learning are
combined. The comparative analysis of practices used in the United States, China,
Japan, France and other countries shows that the most effective models are those in
which space, pedagogical purpose and students’ communicative activity form an
integral educational ecosystem. For Ukraine, this experience is especially relevant in
the context of modernising the school educational environment, implementing the
competency-based approach and strengthening students’ foreign-language training.
Under the conditions of the New Ukrainian School, European integration, the
development of digital education and the need to restore educational infrastructure after
war-related destruction, art spaces may become an important resource for renewing
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school life. They should be considered as environments that support not only creativity
but also real foreign-language interaction, psychological comfort, intercultural
openness, teamwork and students’ social cohesion. Therefore, adapting international
approaches to the organisation of communicative art spaces may help Ukrainian
schools move from episodic language exercises towards the natural use of a foreign
language in everyday educational communication.

Conclusions. Today the design of communicative school environments through
art spaces has become an important direction of contemporary educational
transformation within compulsory education systems. The analysis of international
practices implemented in the United States, China, Japan, and France confirms that
school infrastructure is increasingly interpreted not merely as a physical environment
for instruction but as an active pedagogical instrument capable of influencing students’
communicative behaviour, intercultural interaction, creativity, emotional involvement,
and motivation towards foreign language communication. Modern educational systems
actively integrate artistic, visual, performative, and flexible spatial solutions into
school environments in order to stimulate authentic communicative activity among
students. Despite differences in cultural traditions, educational priorities, and
pedagogical models, all countries under consideration demonstrate a common
tendency towards the creation of communicatively oriented educational ecosystems in
which communication extends beyond the formal classroom and becomes part of
students’ everyday school experience. At the same time, each country solves the
problem of organizing communicative art spaces according to its own educational
philosophy and sociocultural context. American schools emphasise multicultural
creativity and project-based communication; Chinese educational institutions focus on
collective artistic practices and visual culture; Japanese schools prioritize harmony,
aesthetics, and emotionally balanced interaction; French schools integrate
communication with cultural and aesthetic education. The practical significance of the
research lies in the possibility of adapting effective international approaches to the
modernization of school educational environments in other national educational
systems. The findings of the study may serve as a theoretical and practical basis for the
further development of communicative, student-centred, and culturally enriched
educational environments in compulsory education.

Future research may focus on developing a theoretical model of a
communicative school environment designed through art spaces and identifying the
pedagogical conditions necessary for its effective implementation in compulsory
education. Particular attention should be paid to examining the impact of different
types of art spaces on students’ communicative competence, intercultural awareness,
and foreign language interaction. Comparative investigations involving a broader
range of countries, as well as analyses of digital and hybrid art spaces, may further
contribute to understanding contemporary approaches to communicative environment
design and their potential adaptation within various national educational systems.

115



3acobu Has4anbHOI ma Haykoeo-0ocnliOHoi po6omu, 2026, eun. 66
ISSN: 2312-1548 (Print), ISSN 2312-8801 (Online)

ABTOpchKi BHeckH 3rigHo 3 CRediT

Onena 3AT'JIAU: nocmimkeHHs — 301p JaHMX, YHOPSJAKYBaHHs, HAIHMCAHHS
YaCTHUHHU CTATTIi, MPUCBIYEHOI JOCBITy DpaHIlii;.

JlroboB KAJIAIIHUK: nocmipkenHs — 30ip JaHUX, YIOPSAKYBaHHS,
HalMCaHHs YaCTUHM CTaTTi, nmpucBsueHoi gocixy KHP Tta fnonii, HanucaHHs —
YEPHETKA;

Sna JIEBUEHKO: nocnimxenHs — 30ip AaHMX, YNOPSJIKYBaHHS, HalHCAHHS
YaCTUHU CTaTTI, mpucBsiueHoi nocBiny CIIIA, HanucanHs — OIS Ta pelaryBaHHs.

DiHaHCYBaHHA

JlocmimkeHHs: BUKOHAHO 0e3 (p1HaHCOBOT MIATPUMKH

Hexnapanisi KoHQUIIKTY iHTEepeciB

Onena 3ATJIAM 3asBise npo BincyTHiCTH KOHIIKTY iHTEpECiB.

JIro6oB KAJIAIIHUK € uneHoMm pemakuiiHoi KoJierii 30ipHHMKAa HayKOBHX
npailb «3aco0u HaBYaJIbHOT Ta HAYKOBO-A0CI1THOT poOOTH». Y 3B’S3KY 3 IUM He Opasa
y4acTi y Mpolieci peleH3yBaHHs a00 MPUIHATTI pIIIEHHS 00 MyOJIiKallii i€l CTaTTi.

Ana JIEBYEHKO 3asBisie npo BiACYTHICTh KOH(IIIKTY 1HTEPECIB.

BukopuctanHs ITYYHOT 0 iHTEJIEKTY

ABTOpHU CTBEP/KYIOTh, 110 MPU CTBOPEHHI III€] CTATTI TEXHOJOTIi MITYYHOTO
1HTEJIEKTY BUKOPUCTOBYBAJIUCS BUKIIFOUHO JIJIsl IOKPAIIEHHS SKOCTI aHTJIIHChKOT MOBH
JUISL PENPE3eHTYBaHHs MaTepialiB JOCIIIIKSHHS.
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