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DEVELOPMENT VALUES

Viktor NAGAYEV ; Oksana MARUSHCHAK

The relevance of the study is determined by the growing importance of education for sustainable
development and the need to introduce its values into students’ everyday educational experience. In
this context, the art space of compulsory education institutions may serve not only aesthetic and
decorative purposes but also function as a practical educational resource that supports the
development of environmental responsibility, social inclusion, cultural awareness, cooperation,
responsible consumption, and respect for the future. The problem addressed in the article lies in the
insufficient use of the educational potential of school art spaces. In many institutions, visual and
musical environments remain secondary elements of school design, while their capacity to
communicate sustainable development ideas, influence students’ attitudes, and reinforce value-based
behaviour is not fully recognised or systematically integrated into educational practice.

The proposed solution is based on interpreting the art space of a modern school as an integrated
system that includes visual design, artistic objects, student artworks, exhibitions, installations,
musical zones, acoustic elements, collective performances, and participatory creative practices. The
article presents selected examples from several countries to demonstrate how particular sustainable
development values may be embodied through visual and musical environments, including the use of
natural and recycled materials, ecological art projects, multicultural representation, inclusive design,
collaborative music-making, soundscapes, and student-led artistic initiatives. The results indicate that
a purposefully organised art space can make abstract sustainable development principles more
accessible, emotionally meaningful, and age-appropriate for students. Visual images, spatial
solutions, musical activities, and collective creative practices attract students’ attention, encourage
reflection, and contribute to the gradual internalisation of ecological, social, and cultural values. The
visual component may promote environmental awareness, responsible consumption, cultural
diversity, and appreciation of heritage, while the musical component can strengthen cooperation,
inclusion, dialogue, emotional sensitivity, and shared responsibility.

The study concludes that the art space of compulsory education institutions should be regarded
as an important element of the hidden curriculum and as a practical mechanism for fostering
sustainable development values. Its effectiveness depends on functionality, accessibility,
inclusiveness, continuity, student participation, and meaningful integration with curricular and
extracurricular activities. Therefore, the purposeful development of school art spaces should become
an important direction in the modernisation of educational environments and the implementation of
education for sustainable development.
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development; sustainable development values; visual environment; musical environment; school
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APT-NMPOCTIP 3AKNAAIB OGOB’A3KOBOI OCBITU AAK PECYPC
®OPMYBAHHA LIHHOCTEM CTANIOIro PO3BUTKY

Bixtop HAFA€B, Oxcana MAPYLIAK

AKTYyallbHICTh JIOCINIIJDKEHHS 3YMOBJIEHA 3POCTAHHSM 3HAYYIIOCTI OCBITH JMJIS CTaJOro
PO3BHUTKY Ta HEOOXIJHICTIO IHTErpyBaHHS ii I[IHHOCTEH y MOBCSIKACHHUI OCBITHIN JOCBiA Y4HIB. Y
IbOMY KOHTEKCTI apT-MPOCTIp 3aKjIaaiB 000B’I3KOBOT OCBITH MOXE BUKOHYBATH HE JIUIIE €CTETUUHY
i nexkopatuBHY (QyHKIII, a W ciayryBaTH (YHKIIOHAJBHHUM OCBITHIM pecypcoMm, IO CIpHse
(hopMyBaHHIO €KOJIOTIYHOI BiJMOBIATBLHOCTI, COIIAbHOI 1HKIIIO31i, KyJIBTYpHOIi CB1JIOMOCTI,
3MaTHOCTI 10 CHIBMpAIli, BiJMOBIIaTFHOTO CIOXHBAaHHS Ta YCBIJOMIIEHOTO CTaBIEHHS O
ManOyTHROTO. [Ipobiiema, mopymieHa y cTaTTi, MOJSATaE B HEIOCTATHLOMY BUKOPHCTaHHI OCBITHBOTO
MOTEHIlially HIKUTBHUX apT-IPOCTOPIB, SIKI JOTENEp PO3TJSLAAIOTHCS SIK eleMEeHTH O(OopMIIeHHS
IIKOJIM, TOMI SIK iXHS 3[MATHICTh TPAHCIIOBATH i1l CTAJIOT0 PO3BUTKY, BIUIMBATH HA IIIHHICHI
OpieHTalli y4HIB 1 MiATpUMyBaTH (OpPMyBaHHS BIAMOBIAHOI MOBEIIHKH 1€ HE MOBHOKI MIpOIO
YCBIJIOMJICHA Ta CHCTEMHO 1HTETPOBAaHA B OCBITHIO IPAKTHUKY.

3anponoHOBaHMN UIAX PO3B’sI3aHHs MPOOIEMHU IPYHTYEThCS HA TPAKTyBaHHI apT-IIPOCTOPY
Cy4acHOi IIKOJIM SIK IHTEIPOBAHOI CHCTEMH, L0 OXOIUTIOE BizyalibHE O(OPMIICHHS, MHCTEIbKI
00’€KTH, YYHIBCBKI TBOpYI pPOOOTH, BUCTABKH, 1HCTAJAILIl, My3W4HI 30HH, aKyCTHYHI €JIEMEHTH,
KOJICKTHUBHI BUCTYIIM Ta NAPTUCHUIIATUBHI TBOPYI MPAKTHUKHU. Y CTATTI HABEJCHO OKPEMi MPHUKIAIH 3
JOCBIZy PI3HUX KpaiH, fKi JEMOHCTPYIOTh, SIK KOHKPETHI I[IHHOCTI CTaJOr0 PO3BUTKY MOXYTh
YTUTIOBAaTHCS dYepe3 Bi3yaJbHHHA 1 MY3WYHMH NPOCTIp, 30KpeMa 3a JIOTMOMOIOI0 HPUPOAHUX 1
BTOPUHHO BUKOPUCTAHUX MaTepialliB, €KOJOTIYHUX MHUCTEIBKHX MPOEKTIB, MYJIbTUKYJIbTYPHOI
pernpe3eHTallii, IHKII03UBHOTO IW3aliHY TOIIO.

Pesynbratu mocmipKeHHs 3aCBIIYYIOTh, IO HUIECIPIMOBAHO OpPraHi30BaHHWM apT-TIPOCTIp
3MAaTHUNA 3poOMTH aOCTpaKkTHI NPUHIMIIM CTAJOr0 PO3BUTKY OUIBII JOCTYIMHUMH, E€MOLINHHO
3HAYYIIUMH Ta BIATOBIIHUMHU BIKOBUM OCOOJMBOCTAM Y4YHIB. Bi3yalbHHMII KOMIIOHEHT MOXE
(dbopMyBaTH €KOJOTIUHY CBIZJIOMICTb, BIAIOBIJAJIbHE CIIO)KUBAaHHS, IOBary 10 KYyJbTYpHOTO
PI3HOMAHITTS Ta CIIAIINHH, TO1 SIK My3WYHUN KOMIIOHEHT IMOCHJIIOE CITIBIIPAITIO, IHKITFO3110, J11aJIoT,
eMOLII{HY YyTJIUBICTH 1 CHUIbHY BiJIOBIIANbHICTb.

3p0o0IeHO BHCHOBOK, ITI0 apT-TIPOCTIP 3aKJIaiB 00OB’SI3KOBOI OCBITH JOLIJIBHO PO3IIISAATH SIK
BOXJIMBUN €JIEMEHT MPUXOBAHOTO HABYAIBLHOTO TIUIAHY Ta MPAKTUYHUN MexaHi3M (HopMyBaHHS
LIHHOCTEH CTATIOro PO3BHTKY. M0ro edeKTUBHICTh 3aIeXWTh Bl (YHKI[IOHATBHOCTI, HOCTYIIHOCTI,
IHKJIFO3MBHOCTI, CUCTEMHOCTI, Y4acTi y4HIB 1 3MICTOBHOI IHTETpaIlii 3 ypOYHOIO Ta M03aypOYHOIO
TSUTBHICTIO. Binrak 1fiecnpsMOBaHMN PO3BUTOK IIKUIBHUX apT-TIPOCTOPIB Ma€ CTaTh OJHUM 13
BXJIMBUX HANpPSIMIB MOJIEPHI3allii OCBITHHOTO CEPEIOBHIIIA TA PEaTi3allii OCBITH JJIsl CTAJIOTO PO3BUTKY.

Kuro4oBi cjioBa: apT-mpocTip; 3aKiaan 000B’ I3KOBOI OCBITH; OCBITa IS CTAJIOTO PO3BUTKY;
IIHHOCTI CTaJOro pPO3BUTKY; Bi3yallbHHH MPOCTIp; MY3HUYHHI TNPOCTIP; OCBITHE CEPEAOBUIIIE;
myOJTiyHe yIpaBIiHHS.

Introduction. The contemporary transformation of compulsory education is
increasingly associated not only with curriculum renewal, digitalisation, and the
development of new teaching methods, but also with a reconsideration of the
educational potential of the school environment itself. Modern education is expected
to prepare students for life in a society facing environmental degradation, social
inequality, cultural fragmentation, resource depletion, and the need for more
responsible models of consumption and interaction. Under these conditions, the values
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of sustainable development should not remain limited to separate subjects, thematic
lessons, or occasional educational projects. They need to become part of students’
everyday experience and be reflected in the spaces, practices, and symbolic messages
that shape school life.

The art space of a compulsory education institution is one of the elements
capable of performing this function. It includes visual design, artistic objects,
exhibitions, student artworks, installations, music zones, sound environments,
performance spaces, and various forms of individual and collective artistic activity
(Bentz, 2020). Through images, materials, colours, sounds, symbols, and creative
participation, such a space may communicate ideas of ecological responsibility, social
inclusion, cultural diversity, cooperation, respect for nature, preservation of heritage,
and responsibility for future generations. Unlike direct instruction, artistic influence is
often emotional, associative, and experiential, which makes it particularly suitable for
the gradual formation of initial value-based perceptions among children and
adolescents (Marqués Ibaiiez, 2023).

However, in many compulsory education institutions, the art space continues to
be treated mainly as a decorative or supplementary component of the school
environment. Its design is often fragmented, its educational functions are insufficiently
conceptualised, and the connection between visual or musical elements and sustainable
development values remains accidental rather than purposeful. As a result, schools may
possess separate artistic objects or creative activities without forming an integrated
environment that consistently reinforces the values declared in educational policies and
curricula.

The problem of the study therefore lies in the contradiction between the
significant pedagogical potential of school art space and its limited, unsystematic use
as a resource for education for sustainable development. This makes it important to
identify how visual and musical environments can contribute to the development of
students’ foundational understanding of sustainability and how relevant values are
embodied in educational practices in different countries.

The purpose of the article is to examine the functional art space of compulsory
education institutions as a resource for fostering sustainable development values.
Particular attention 1is paid to international examples demonstrating how
environmental, social, cultural, and participatory values may be represented through
visual and musical components of the school environment. Such an approach makes it
possible to consider art space as an element of the hidden curriculum and as a practical
means of connecting formal educational objectives with students’ daily emotional,
aesthetic, and social experience.

Methods. The study employs a qualitative research design aimed at examining
the educational potential of art space in compulsory education institutions as a resource
for fostering sustainable development values. The methodological framework
combines theoretical analysis, comparative analysis, content analysis, and the
interpretation of selected international educational practices. This approach makes it
possible to consider school art space not only as a physical or aesthetic environment,

161



3acobu Has4anbHOI ma Haykoeo-0ocnliOHoi po6omu, 2026, eun. 66
ISSN: 2312-1548 (Print), ISSN 2312-8801 (Online)

but also as a pedagogical, symbolic, and value-oriented component of everyday
educational experience. In particular:

The theoretical stage of the research involved analysing academic publications,
policy documents, educational frameworks, and conceptual studies related to education
for sustainable development, school educational environments, art education, visual
culture, music education, and the hidden curriculum. Particular attention was paid to
identifying the sustainable development values most relevant to compulsory education,
including environmental responsibility, social inclusion, cultural diversity,
cooperation, responsible consumption, preservation of heritage, and shared
responsibility for the future.

Content analysis was used to examine descriptions of visual and musical
practices implemented in compulsory education institutions in selected countries. The
units of analysis included school interior and exterior design, student artworks,
ecological installations, exhibitions, murals, use of recycled or natural materials, music
zones, collective performance practices, sound environments, and interdisciplinary
artistic projects. These practices were analysed according to the sustainable
development values they communicated and the forms of student participation they
encouraged.

A comparative method was applied to identify similarities and differences in
how educational institutions in different national contexts use art space to represent
and reinforce sustainability-related ideas. The comparison focused not on constructing
a complete classification of national education systems, but on revealing illustrative
models and transferable practices that demonstrate the functional connection between
visual or musical environments and value formation.

The analytical framework was based on several criteria: the value represented
through the art space; the type of artistic environment involved; the degree of student
participation; the relationship with curricular or extracurricular activities; the
inclusiveness and accessibility of the practice; and its potential to influence students’
attitudes and behaviour. The selected examples were interpreted as qualitative cases
rather than statistically representative evidence. The applied methodology allows for
the identification of recurring pedagogical patterns and provides a conceptual basis for
understanding art space as an element of the hidden curriculum and as a practical
mechanism for education for sustainable development.

Results. The art space of a compulsory education institution can be defined as
an intentionally organised part of the educational environment in which artistic images,
sounds, objects, materials, spatial arrangements, performances, and creative practices
acquire pedagogical meaning. It is not limited to art and music classrooms, galleries,
concert halls, or decorated corridors. A functional school art space also includes
murals, exhibitions of students’ work, environmental installations, architectural and
interior-design elements, music-making areas, performance zones, digital and media-
art resources, outdoor creative spaces, and temporary artistic projects developed by
members of the school community. Such an interpretation corresponds to UNESCO’s
view that educational settings should use culture and the arts to develop creativity,
critical thinking, innovation, cultural awareness, and the competencies required to
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address complex sustainability challenges (United Nations Educational, Scientific and
Cultural Organization [UNESCO], 2025).

For analytical purposes, the art space of a school may be represented as the
interaction of several interrelated components. The visual space comprises images,
colours, artworks, exhibitions, murals, signs, installations, design objects, and the
artistic organisation of interiors and outdoor areas. The musical and auditory space
includes music classrooms, collective music-making, performances, school
soundscapes, listening practices, and the use of sound as a means of emotional and
cultural communication. The performative space covers theatre, dance, movement,
public presentations, school celebrations, and interdisciplinary performances. The
spatial and architectural component concerns the aesthetic, accessible, flexible, and
environmentally responsible organisation of school premises. The digital and media-
art component includes digital exhibitions, animation, photography, video, interactive
installations, and technology-supported artistic creation. Finally, the participatory and
community component encompasses collaborative projects through which students,
teachers, families, artists, and local communities jointly shape the artistic environment
(Jovéetal., 2022). The educational influence of this integrated space is realised through
the following major functions:

The aesthetic and cultural function develops students’ sensitivity to artistic form,
colour, sound, rhythm, composition, and the expressive qualities of the surrounding
environment. It also familiarises learners with local, national, and global cultural
heritage, helping them appreciate cultural diversity and understand the contribution of
different communities to shared human culture (UNESCO, 2024);

The cognitive and creative function encourages observation, interpretation,
imagination, experimentation, problem-solving, and the production of original ideas.
Artistic environments offer students opportunities to approach phenomena from
different perspectives, establish interdisciplinary connections, and transform abstract
concepts into visual, auditory, or performative forms (Vincent-Lancrin et al., 2019);

The communicative and social function is realised through collaborative artistic
activities, public presentations of students’ work, collective music-making, dialogue,
negotiation, and shared interpretation. These activities strengthen students’ ability to
communicate, cooperate, listen to others, and participate in shared projects, while the
school art space becomes a meeting point for different experiences and perspectives
(UNESCO, 2025);

The emotional and wellbeing function enables students to express feelings,
process experiences, experience enjoyment and belonging, and develop confidence in
their abilities. Visual and musical activities may create emotionally supportive
conditions, provide non-verbal means of self-expression, and strengthen self-efficacy
and psychological wellbeing (Jin & Ye, 2022);

The axiological and sustainability-oriented function allows the school
environment to communicate values through recurring images, materials, sounds,
symbols, and practices. Ecological installations, recycled materials, representations of
cultural diversity, inclusive performances, and artistic projects devoted to social or
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environmental issues can make sustainability values visible, emotionally meaningful,
and connected with students’ daily experience (UNESCO, 2023);

The inclusive and identity-forming function helps to represent different cultures,
languages, abilities, identities, and forms of artistic expression within a shared
educational environment. When students recognise their own experiences in the school’s
visual and musical space while also encountering the experiences of others, the art space
supports belonging, empathy, mutual respect, and cultural literacy (UNESCO, n.d.-a);

The participatory and agency-building function transforms students from recipients
of educational messages into active co-creators of the school environment. Participation
in designing exhibitions, creating installations, selecting musical material, organising
performances, or developing community art projects strengthens responsibility, initiative,
decision-making, and ownership of shared space (UNESCO, 2025).

Thus, the educational value of school art space is determined not simply by the
presence of artworks or artistic activities, but by the relationships established among its
visual, musical, performative, spatial, digital, and participatory components. When these
components are purposefully connected with curricular and extracurricular learning, the
art space functions simultaneously as an educational tool, a medium of the hidden
curriculum, a setting for social interaction, and a value-oriented environment capable of
influencing students’ knowledge, emotions, attitudes, identities, and behaviour.

The scheme below (Figure 1) presents this relationship as an integrated model:
the components of school art space converge in a shared educational environment and
influence students’ creativity, cognition, communication, wellbeing, inclusion,
identity, agency, and sustainability-oriented values.

- architectural design and school
space organization;

- artworks, installations, murals,

exhibitions;

materials and colours;

students’ creative works;

- green elements and outdoor

arts

7"

- participatory practice and
students' involvement;

- interdisciplinary and curriculum
integration;

- partnership with community

artists and cultural institutions;
- digital tools and media
resources

- music leisure areas;

- school acoustic design;

- instrumental and vocal
activities, ensembles, choirs;

- students’ music composition
and sound projects;

- local music heritage and sound
traditions

Figure 1: Art space as a communicative educational ecosystem
Source: created by the authors based on Blackmore et al. (2011), Barroso and Dias (2023),
Schat et al. (2023), Kalogeratos et al. (2023), and Norton et al. (2024).
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The relationship between art space in compulsory education institutions and
sustainable development is based on the understanding that sustainability is not limited
to environmental protection. It also includes social justice, cultural diversity, responsible
consumption, inclusion, peaceful coexistence, protection of heritage, participation, and
responsibility for future generations (Abera, 2023). These values cannot be formed
exclusively through theoretical instruction. They require repeated experience, emotional
involvement, symbolic representation, and practical participation in the everyday life of
the school. For this reason, a functional art space may become an effective environment
through which the ideas of sustainable development are made visible, audible,
understandable, and personally meaningful for students.

The visual component of school art space can communicate sustainability through
exhibitions, murals, ecological installations, student projects, the use of recycled or
natural materials, inclusive design, and representations of local and global cultural
heritage. Such elements can draw attention to responsible consumption, environmental
care, biodiversity, equality, cultural memory, and respect for different communities. The
musical component performs a complementary role by supporting cooperation,
dialogue, emotional sensitivity, inclusion, and collective responsibility. Choirs,
ensembles, intercultural music projects, soundscapes, and performances devoted to
environmental or social themes enable students to experience sustainability not only as
a system of ideas, but also as a shared social practice (Marqués Ibanez, 2023).

The educational significance of art space lies in its ability to connect cognitive,
emotional, aesthetic, and behavioural dimensions of learning. Through regular
interaction with visual and musical messages, students gradually develop associations
between beauty, responsibility, diversity, cooperation, and care for the environment.
When they participate in creating exhibitions, installations, performances, or
interdisciplinary projects, they also acquire practical experience of decision-making,
teamwork, shared ownership, and action for the common good.

Although culture and arts education can contribute to all seventeen Sustainable
Development Goals, some goals have a particularly direct connection with the visual,
musical, spatial, and participatory dimensions of compulsory education institutions.
UNESCO recognises culture and arts education as a means of developing knowledge,
skills, attitudes, values, creativity, critical thinking, social cohesion, and responsible
behaviour necessary for sustainable development (Panigrahy, 2025). In particular:

* SDG 4: Quality Education, especially Target 4.7, which requires learners to
acquire the knowledge and skills needed to promote sustainable lifestyles, human
rights, gender equality, peace, global citizenship, cultural diversity, and culture’s
contribution to sustainable development. School art space directly supports this
objective by translating these ideas into accessible visual images, musical experiences,
exhibitions, performances, and student-created projects. Inclusive, safe, and effective
artistic environments also correspond to Target 4.a concerning learner-sensitive
educational facilities (UNESCO, 2017);

« SDG 10: Reduced Inequalities may be represented through inclusive design,
accessible artistic activities, multicultural exhibitions, and the visibility of groups
whose identities or experiences are frequently underrepresented. Art space can provide
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different students with equal opportunities for expression and recognition, strengthen
their sense of belonging, and encourage respect for cultural, social, linguistic, and
individual diversity. UNESCO emphasises that participation in culture and arts
education can promote empathy, tolerance, respectful attitudes, and greater educational
inclusion (UNESCO, 2006);

* SDG 11: Sustainable Cities and Communities is reflected through the
preservation of cultural heritage, artistic interpretation of local identity,
environmentally responsible school design, and connections between the school and
its surrounding community. Visual projects devoted to local architecture, traditions,
public space, and natural heritage can help students understand the principles of
inclusive, resilient, and sustainable communities (United Nations, n.d.);

* SDG 12: Responsible Consumption and Production and SDG 13: Climate
Action can be communicated especially clearly through recycled and reused materials,
eco-art, exhibitions addressing waste and overconsumption, climate-themed murals,
environmental music projects, and installations demonstrating the relationship between
human activity and nature. Such artistic forms make environmental problems visible
and encourage reflection on daily choices and responsible behaviour (Bentz, 2020);

* SDG 3: Good Health and Well-being, supported through emotionally
comfortable design, music-making, creative self-expression, and restorative artistic
environments; and SDG 16: Peace, Justice and Strong Institutions, represented through
intercultural dialogue, collaborative creativity, human-rights themes, and artistic
practices promoting peace and non-violence (United Nations, 2015);

* SDG 17: Partnerships for the Goals is embodied when schools cooperate with
artists, families, museums, cultural organisations, local authorities, and community
groups. Consequently, art space serves as a practical integrative environment in which
educational, ecological, social, cultural, and participatory dimensions of sustainable
development become interconnected (UNESCO, n.d.-b).

The relationship between school art space and the Sustainable Development
Goals becomes particularly visible when sustainability values are translated into
concrete visual, musical, performative, spatial, and participatory practices (Ferrer-
Estévez & Chalmeta, 2021). The countries presented in Table 1 were selected because
their practices illustrate especially clear and transferable connections between a
particular SDG and the organisation of an artistic educational environment. They
should not be interpreted as complete or uniform national models. Rather, each case
represents a characteristic direction that may be adapted by compulsory education
institutions in other cultural and educational contexts.
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Table 1
International practices of implementing SDG values through school art space
SDG . . C e .
Country Aim and practices through which it is achieved
Aim: to support emotional well-being, self-expression, confidence,
SDG 3: Good and a sense of belonging.
Health and Finland | Practices: collective music-making, choirs and ensembles, creative
Well-being sound activities, calm listening zones, student performances, and
visually supportive school interiors.
DG 4.7: . . . .
5 G. 7 Aim: to develop cultural awareness, responsible citizenship, and
Education for . . ! .
Sustainable United |respect for heritage and diversity.
Arab | Practices: school exhibitions, traditional arts and crafts, music,
Development . . . . . ..
and Global Emirates | theatre, storytelling, heritage installations, cultural competitions, and
oo . cooperation with museums and cultural organisations.
Citizenship
Aim: to ensure inclusion, representation, and equal participation of
SDG 10: learners from different cultural, linguistic, social, and ability groups.
Reduced Canada | Practices: Indigenous art, murals, storytelling, music and dance,
Inequalities multicultural exhibitions, accessible performance areas, and displays
representing diverse identities.
Aim: to strengthen attachment to place and responsibility for local
SDG 11: natural and cultural heritage.
Sustainable Practices: student exhibitions and installations devoted to local
oo Israel . .
Cities and ecosystems, visual maps of the community, photography of local
Communities heritage, and music or performances inspired by the surrounding
environment.
SDG 12: Aim: to develop responsible consumption, waste reduction, reuse, and
Responsible circular-economy thinking.
Consumption China | Practices: sculptures and installations from discarded materials,
and waste-to-art workshops, eco-design exhibitions, student fashion
Production projects, and artistic waste-sorting zones.
Aim: to build climate awareness, emotional engagement, and
SDG 13: readiness for environmental action.
Climate Australia | Practices: climate murals, drawings, sculpture, photography, digital
Action stories, performances, student exhibitions, and public artistic
campaigns addressing climate change.
SDG 16: Aim: to promote peace, empathy, dialogue, reconciliation, and non-
" violent interaction.
Peace, Justice . . . .
Colombia | Practices: collective murals, music ensembles, dance, theatre,
and Strong . . s : X
R storytelling, memorial art, and exhibitions presenting different
Institutions . .
community experiences.
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DG Country Aim and practices through which it is achieved
Aim: to connect schools with communities, artists, cultural
SDG 17: institutions, and international educational networks.
Partnerships | Germany | Practices: joint exhibitions, artist-in-school projects, museum
for the Goals partnerships, international digital galleries, and intercultural
collaborative performances.

Source: created by the authors based on Abera, 2023; Bentz, 2020; Ferrer-Estévez & Chalmeta,
2021; Marqués Ibanez, 2023; Panigrahy, 2025.

The analysed practices also indicate that the most effective school art space is
not created exclusively by professional designers or school administrations. It develops
through cooperation among students, teachers, families, artists, museums, cultural
organisations, environmental groups, and local authorities. Such participation
transforms art space from a static collection of decorative elements into a dynamic
educational environment and an element of the hidden curriculum.

Discussion. The results of the study confirm that the art space of compulsory
education institutions should be understood as more than a decorative or supplementary
element of the school environment. Its educational significance lies in the ability to
communicate values continuously through visual images, musical practices, spatial
organisation, artistic participation, and symbolic representation. This supports the
interpretation of school art space as part of the hidden curriculum, because students
regularly interact with messages embedded in their surroundings even when these
messages are not explicitly included in formal lessons.

The identified international practices demonstrate that different Sustainable
Development Goals may be translated into different artistic forms. Environmental
goals are most effectively represented through recycled materials, ecological
installations, climate-related murals, nature-inspired design, and student projects
devoted to responsible consumption. Social and cultural goals are more closely
connected with inclusive exhibitions, intercultural music-making, representations of
local heritage, multilingual artistic content, and collaborative performances. Peace,
participation, and partnership are strengthened through collective creative activities
that require dialogue, shared decision-making, and cooperation with families, artists,
museums, and community organisations.

An important finding is that the educational effect of art space depends not only
on the content of artistic objects, but also on the degree of student participation. A
school may display images related to sustainability, but their influence remains limited
when students act only as observers. By contrast, when learners design exhibitions,
create installations, select musical material, organise performances, or participate in
community art projects, sustainability values become connected with practical
experience. In such cases, students do not merely receive information about
cooperation, responsibility, inclusion, or environmental care; they practise these values
through collective action.

168



Nagayev V., Marushchak O. Art space in compulsory education institutions
as a resource for fostering sustainable development values

The comparison of country practices also shows that no single model can be
transferred mechanically from one educational system to another. The organisation of
school art space reflects national culture, local traditions, available resources,
educational policy, and the relationship between schools and communities.
Nevertheless, the analysed examples reveal transferable principles: functionality,
inclusiveness, continuity, cultural relevance, environmental responsibility, student co-
creation, and integration with curricular and extracurricular activities.

The study therefore extends the understanding of education for sustainable
development by showing that its implementation is not limited to subject content or
separate environmental projects. Sustainability values may also be embedded in the
physical, emotional, acoustic, and cultural environment of the school. The practical
implication is that teachers, school leaders, designers, and public authorities should
consider art space when planning educational environments and school modernisation.

Conclusions. The study has demonstrated that the art space of compulsory
education institutions can function as an important educational resource for fostering
sustainable development values. Its influence is realised through the interaction of
visual, musical, spatial, performative, digital, and participatory components that shape
students’ everyday educational experience. When purposefully organised, such a space
can make abstract ideas of sustainability visible, emotionally meaningful, culturally
relevant, and accessible to children and adolescents. It has been established that
different components of school art space contribute to different dimensions of
sustainable development. Visual environments may strengthen environmental
awareness, responsible consumption, cultural memory, and respect for diversity, while
musical and performative practices support cooperation, inclusion, emotional
sensitivity, dialogue, and shared responsibility. Student participation is a decisive
condition of effectiveness, because the transition from passive observation to co-
creation enables learners to experience sustainability values through action. The
analysis of international practices has shown that school art space may support the
implementation of several Sustainable Development Goals, particularly those related
to quality education, well-being, reduced inequalities, sustainable communities,
responsible consumption, climate action, peace, and partnerships. Although national
approaches differ, the most effective models share common characteristics:
functionality, inclusiveness, continuity, environmental responsibility, cultural
relevance, collaboration, and integration with curricular and extracurricular learning.
Further research should focus on the long-term influence of school art environments
on students’ value orientations, behaviour, and sustainable everyday practices, as well
as on the development of criteria for evaluating the educational effectiveness of visual
and musical school spaces.
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ABTOpchKi BHeckH 3rigHo 3 CRediT

Bikrop HAT'A€B: pocnipkeHHss — 3arajbHa KOHIEMIis, 301p JaHUX,
YIOPSIIKYBAaHHS; HAMKMCaHHA — OIVISII Ta peJaryBaHHs; Bi3yailisailisi — IiJroTOBKa
TabIUIll Ta CXEMHA

Oxcana MAPVYIIIAK: nocnimkenHs — 301p JaHUX, yHIOPSIKYBaHHS, HAITMCAHHS
YEPHETKH CTAaTTl; HAIIMCAaHHS — OpUT1HAJIbHA YEPHETKA.

DiHaHCYyBaHHA

JlocnimxeHHs: BUKOHAHO 0e3 (DiHaHCOBOI MiATPUMKH

Jdexnapanisi KOHPIIIKTY iHTEpeciB

Bixrop HAI'A€B 3asBiisie po BiJICYTHICTh KOH(JIIKTY 1HTEpECIB.
Oxcana MAPVYIIIAK 3asiBiisie mpo BiICYTHICTh KOH(IIIKTY 1HTEPECIB.

BukopHUCTAHHS HITYYHOI'O IHTEJICKTY

ABTOpH CTBEPIKYIOTh, 110 MPU CTBOPEHHI IIi€i CTATTI TEXHOJOTI ITYYHOTO
1HTEJIEKTY BUKOPUCTOBYBAJIUCS BUKJIIOUHO JIJIs TOKPAILIEHHS SIKOCT1 aHTJIIHChKOT MOBU
Ta CTBOPEHHS BI3yalbHUX KOMMOHEHTIB (MamroHok 1) Ha OCHOBI BIacHUX 11ei
aBTODIB.
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